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Example teaching and learning unit: 4.7 Creating a kids’ variety TV show	
Example teaching and learning unit: 4.7 Creating a kids’ variety TV show
Media Arts, Levels 3 and 4
Use this teaching and learning unit template to plan a teaching and learning unit for a specific curriculum area or multiple disciplines. 
Hint: Use your completed curriculum area map(s) and your completed curriculum area plan to help populate this teaching and learning unit.
Overview
	Description of the teaching and learning unit
	Cohort considerations (in relation to this teaching and learning unit)

	[bookmark: _Hlk185420273]Duration
Weeks: 8 
Lessons: 8
Overview
In this unit, students will create a collaborative variety show. They will explore various roles, including researching, scripting, reporting, acting, recording and presenting a media production. Students will brainstorm and select the types of segments to include in their variety show, such as interviews, entertainment pieces or news reports, tailoring them to their interests and audience. During this process, students will develop practices in creative writing, collaboration, and technical work by scripting engaging content, applying camera techniques, recording audio, exercising presentation skills, and improving their filming and editing abilities.
As students create their segments, they will focus on the application of camera work, sound, and editing, working together to meet both creative and technical goals. Students will select a background – either a relevant photo or a general backdrop – to enhance the theme of their segment.
They will also explore ethical considerations of filmmaking, including consent, privacy and copyright.
Students will present their variety show in a final showcase to a school audience, practising teamwork, communication, and technical skills. They will rehearse and work in pairs for some segments, using their combined efforts for the final presentation.
	Varied practice can be achieved by determining the strengths and interests of students when assigning and selecting the roles as crew members or acting in show segments. The layout for role allocation can differ, while keeping selected core segments such as school news, weather and Aboriginal and Torres Strait Islander achievements. Flexible grouping will balance skill levels, encouraging peer support and collaboration. Auditioning for roles is also a fair way to allow students to highlight their skills and pursue their interests.
Sentence starters and examples or pre-filled scripts with blank spaces to fill out will be provided through templates for scripts, helping students who need more support. For EAL learners, visual aids or possible bilingual resources or show segment and clear instructions will support participation, while advanced learners will be given a higher level of a task, such as leading the editing process or experimenting with advanced filming techniques or written material. Assessment can be adjusted, allowing students to demonstrate their learning in ways that suit their strengths, ensuring all students can contribute meaningfully to the variety show.
Students who are developing their presentation skills should still participate in on-screen roles – through modified tasks, such as performing a song, delivering an advertisement jingle, or using a prewritten script, allowing them to concentrate on the acting aspect while building confidence.
Depending on the school’s context and ethos, the show can be modified to reflect and represent school values, ensuring the content aligns with the school community’s identity.


[bookmark: _Hlk147485956]Continuum of learning – Victorian Curriculum F–10 links
Achievement standards
	Levels 1 and 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	By the end of Level 2, students identify where they experience media arts.
	By the end of Level 4, students identify and describe the media languages and media technologies used to construct representations in media arts works they experience and/or produce.
	By the end of Level 6, students explain how media languages and media technologies are used in media arts works they construct and experience.

	They describe where, when, why and how people across cultures, times, places and/or other contexts experience media arts.
	They recall where, when, why and how media arts works are created and distributed across cultures, times, places and other contexts, including the work of Aboriginal and Torres Strait Islander Peoples.
	They describe how media arts works are created across cultures, times, places and other contexts to communicate ideas, perspectives and meaning.

	
	
	They identify how media arts are used to continue and revitalise cultures, including the work of Aboriginal and Torres Strait Islander Peoples. 

	Students experiment with media production processes.
	Students explore and experiment with media arts production processes and technologies.
	Students develop ideas in media arts works using media languages and production processes.

	They use media arts languages and technologies to construct representations in media arts works.
	They use media languages, technologies and production processes to communicate ideas, perspectives and meaning in media arts works.
	They select and use media languages, media technologies and production processes to construct representations in media arts works for specific purposes and audiences.

	Students share their work with audiences in informal settings
	Students share their work in informal and formal settings with different audiences using responsible media practice.
	Students present their work in informal and formal settings for different audiences using responsible media practice.




Content descriptions
	Levels 1 and 2 (band before focus)
	Levels 3 and 4 (focus band)
	Levels 5 and 6 (band after focus)

	Exploring

	explore where, when, why and how people across cultures, times, places and other contexts experience media arts, including examples of media arts by Aboriginal and Torres Strait Islander Peoples
VC2AMA2E01
	explore where, when, why and how media arts are created and distributed across cultures, times, places and other contexts
VC2AMA4E01
	explore ways that media languages and media technologies are used to communicate ideas, perspectives and meaning in media arts practices across cultures, times, places and other contexts, including from Aboriginal and Torres Strait Islander Peoples
VC2AMA6E01

	
	explore how Aboriginal and Torres Strait Islander Peoples use media arts to communicate their connection to and responsibility for Country and Place 
VC2AMA4E02
	explore ways Aboriginal and Torres Strait Islander Peoples use media arts to continue and revitalise cultures 
VC2AMA6E02

	Developing Practices

	explore ways of using media technologies to capture and organise images, sounds, text and/or interactive elements
VC2AMA2D01
	develop media production skills by exploring ways of shaping ideas using media languages and technologies, including images, sounds, text and/or interactive elements
VC2AMA4D01
	develop media production skills through manipulation of media languages and media technologies including images, sounds, texts and/or interactive elements
VC2AMA6D01

	Creating

	use media languages and media technologies to construct representations
VC2AMA2C01
	use media arts language, production processes and technologies to construct representations that communicate ideas, perspectives and meaning
VC2AMA4C01
	use media languages, media technologies and production processes to construct media arts works that communicate ideas, perspectives and meaning for specific audiences
VC2AMA6C01

	Presenting

	share media arts works with audiences in informal settings
VC2AMA2P01
	share media arts works in formal and informal settings considering responsible media practice
VC2AMA4P01
	select and present media arts works for specific audiences in informal and formal settings using responsible media practice
VC2AMA6P01
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Other curriculum content
	[bookmark: _Hlk188951170]Capability
	Achievement standard link(s) and assessment notes
	Content description link(s) and teaching and learning notes

	Critical and Creative Thinking 
(Levels 3 and 4)
	Students identify, construct and use open and closed questions for different purposes. They describe and use simple strategies to generate and evaluate new ideas and possibilities, reflecting on the effect of pre-established preferences.
	the construction and use of open and closed questions for different purposes
VC2CC4Q01
Different show segments require different types of questions: open-ended for detailed interviews and closed-ended for the vox pop segment. Students can practise creating follow-up questions to gain deeper insights during interviews.

	
	[bookmark: _Hlk143852834]Students identify a conclusion justified by a range of reasons, and structure and communicate a conclusion justified by a range of reasons. 
	simple strategies for generating new ideas and possibilities, including repurposing or rearranging
VC2CC4Q03
Incorporate brainstorming activities, such as using props or topic-based prompt cards, to guide story creation for segments. Have students practice by watching media examples of reporting on relevant topics and conducting interviews about local or school events during class.

	
	They use evidence, values, criteria and ‘if-then’ thinking to support their reasoning and identify errors in examples of ‘if-then’ thinking.
	the basis for different kinds of criteria, such as desired qualities or given rules; and how criteria are used to help make judgements when reasoning
VC2CC4R04
Use feedback and self-reflection to clarify expectations of criteria for planning, delivery of show segment and ensure student practice identifying where they meet criteria. 

	
	Students practise and use an extended range of general learning strategies. They represent and use thinking processes and describe how thinking processes facilitate thinking. 
	what is meant by evidence and what is meant by a value and how they are used to support reasoning
VC2CC4R02
Students should ensure that their segment content is appropriate and relevant to the age and interests of their audience: in this case, their peers.

	
	They evaluate a proposed solution to a problem by considering given 
	an extended range of general learning strategies including connecting to prior learning, self-questioning, self-explanation and peer instruction
VC2CC4M01
Encourage consistent self-reflection and feedback from teachers and peers to refine criteria skills. Provide guided questions to help students reflect on and identify areas for improvement in creating and delivering their segments.  
Examples of reflective questions:
What skills did I use to plan this segment?
How did I ensure my ideas were clear and creative?
What could I improve in the planning process?
Did I engage my audience? How can I improve this?

	Ethical Capability
(Levels 3 and 4)
	Students describe ethical concepts using examples from a range of situations. They identify an ethical perspective and describe influences on the ethical perspective.
	the meaning of ethical concepts including fairness, tolerance and harm and a range of behaviours associated with these
VC2CE4U01
In the news segment, students can explore fairness by discussing how to present balanced perspectives. For example, they can practise reporting a classroom event in a way that ensures all viewpoints are represented.

	
	Students identify an ethical dilemma or issue and describe the ethical perspectives and concepts involved. They identify actions in response to an ethical issue and identify the consequences, with reference to ethical concepts. 
Students describe a selected action and reasons for the decision made, with reference to the ethical significance of an outcome and how it is achieved. 
They describe ethical perspectives on a decision made in response to an ethical issue or dilemma.
	the influence of intention on behaviour, whether good intentions always lead to good outcomes, and the importance of considering the ethical significance of an outcome as well as how it is achieved when making decisions in response to an ethical issue or dilemma
VC2CE4D02
In the interview segment, students will practise asking questions with good intentions, considering how phrasing and delivery influence outcomes.

	Intercultural Capability
(Levels 3 and 4)
	Students describe similarities and differences among diverse cultures and describe ways in which diverse cultural and worldview communities foster a sense of belonging and inclusion. 
	similarities and differences among diverse cultures, including their own, and how cultural communities foster a sense of belonging and inclusion
VC2CI4C01
Encourage students to integrate their own cultural experiences throughout the show, beyond just the ‘cultural news’ segment, by weaving them into sports coverage, world news, and any other element that can benefit from diverse perspectives to enhance storytelling.

	
	
	how non-religious, religious and spiritual communities foster a sense of belonging and inclusion for their members 
VC2CI4D02
[bookmark: _Hlk188787326]Examine how different belief systems foster inclusion and belonging, emphasising shared core values like kindness, respect, and empathy. 

	Personal and Social Capability 
(Levels 3 and 4)
	Students describe similarities and differences between individuals and groups, and how these impact relationships. They explain ways to monitor and modify attitudes, actions and behaviours in personal, collaborative and other social contexts, considering similarities and differences between people.
	[bookmark: _Hlk188951282]strategies for developing and using personal strengths to support themselves and others; strategies for developing personal interests to support personal growth
VC2CP4S03
Students can personalise their news segment by bringing their own interests and ideas for their media roles. Self-reflection, along with peer and teacher feedback, will help them set personal goals.

	
	
	[bookmark: _Hlk188952590]strategies that support working independently and responsible decision-making
VC2CP4S05
Obtain student input for their segment topic and focus. For interview segments, students may select or suggest students or teachers to interview.

	
	
	the benefits of collaboration, and criteria that can be used to evaluate collaboration skills
VC2CP4O04
Emphasis should be on collaborating with their partner for each segment. For solo segments, the director can act as a feedback collaborator.




Cross-curriculum priorities
	Cross-curriculum priority
	Teaching and learning notes

	Aboriginal and Torres Strait Islander Histories and Cultures
	The significant and ongoing contributions of Aboriginal and Torres Strait Islander Peoples and their histories and cultures are acknowledged locally, nationally and globally.
VC2CCPAP3 
A segment in the variety show can highlight an example of Indigenous innovation or contribution, such as in art, science, or environmental conservation. 

	Asia and Australia’s Engagement with Asia
		Growing Asia–Australia engagement

	Australia’s deep and continuing relationships with the peoples of Asia develop and influence mutual understandings and expressions of citizenship and culture nationally, regionally and globally. 
VC2CCPASG1


A segment can focus on relations between Australia and an Asian country, focusing on a topic that is relevant to the students such as animal or ecological conservation or sports.


Essential questions
	Essential questions to foster inquiry, understanding and transfer of learning

	How can we use different roles within the production process (acting, reporting, filming, editing) to share our ideas in a fun and creative way?
What makes a variety show informative, entertaining and educational for an audience?
What are the important parts of a story, and how can we use them in our variety show segments?
How does editing video and audio help make our show more exciting and easier to understand?
What roles are there in making a show, and how can we work together to fill those roles? 
How can we write clear and creative scripts for our variety show segments?
What problems might we face while making our show, and how can we work together to fix them?
Why is it important to include different perspectives and ideas in our variety show?
How can our variety show reflect the diversity of our school and broader community?
How can we ensure our TV show content respects cultural differences and avoids stereotypes?
Why is it important to consider how our words and actions on-screen might impact others?
What steps can we take to present balanced and fair perspectives in news segments?


Assessment and learning sequence details
	Assessment task(s) and type(s)
	Linked achievement standard(s)
	Moderation 

	Variety TV show production
Students will work in pairs to produce a 5- to 7-minute kids’ variety TV show, developing skills in acting, reporting, creative writing, research, filming, and editing. 

	[bookmark: _Hlk185420639]Formative assessment: 
Review of representations in Variety TV shows
After watching a segment from a kids’ variety TV show (BTN), students identify key features like storytelling, interviews, news reports, advertisements, and the role of an introduction/outro presenter. This assessment looks at the final product: the 5- to 7-minute kids’ variety TV show.
	By the end of Level 4, students identify and describe the media languages and media technologies used to construct representations in media arts works they experience and/or produce. 
They recall where, when, why and how media arts works are created and distributed across cultures, times, places and other contexts, including the work of Aboriginal and Torres Strait Islander Peoples.
	Teaching team/s to monitor progress and adjust the learning program. A formative assessment rubric may be used to support consistency of teacher judgement and alignment with curriculum standards. 
This task could be modified and achieved through asynchronous methods. 

	Formative assessment:
Variety TV show production – script
Production plan and draft script of the 5- to 7-minute kids’ variety TV show shared with their peers and teacher.

	Students explore and experiment with media arts production processes and technologies.
They recall where, when, why and how media arts works are created and distributed across cultures, times, places and other contexts, including the work of Aboriginal and Torres Strait Islander Peoples.
They share their work in informal and formal settings with different audiences using responsible media practice
	Teaching team/s to monitor progress and adjust the learning program. A formative assessment rubric may be used to support consistency of teacher judgement and alignment with curriculum standards.
Teacher/s to collate feedback for students. 
The teaching team will agree on how formative feedback may be used by students and how they have set goals based on the achievement standard.

	[bookmark: _Hlk189044261]Summative assessment:
Filmed segments considering props, vocal delivery, and filming techniques. 
Use of post-production transitions, edits and audio additions.
Variety TV show production – presentation 
Presentation of the 5- to 7-minute kids’ variety TV show to peers before final refinement. 
	Students use media languages, technologies and production processes to communicate ideas, perspectives and meaning in media arts works. 
They share their work in informal and formal settings with different audiences using responsible media practice.
	A summative assessment rubric may be used to support consistency of teacher judgement and alignment with curriculum standards.  
Teaching team/s to cross-mark example/s of student work using the summative assessment rubric. The teaching team should consider any scaffolding, planned learning interventions or extension opportunities provided to the students. 



	Week
	Lesson
	Learning goal (e.g. learning intention and success criteria)
	Lesson elements 
	Scaffold towards and/or extend
	Assessment
	Resources

	[bookmark: _Hlk185017661]1
	1
	Learning intention:
We are exploring the structure and segments of a variety kids show, including how each segment works, and the roles people play in creating a successful show.
Success criteria:
I can identify and explain the purpose of different segments of a variety show.
I can identify the roles in the production process and understand how they contribute to the final product.
	Students explore the structure and segments of a variety show, and the roles that make up the production process, in order to identify them in media and understand how they contribute to the final product.
Introductory activity:
Introduce the structure of a variety show, its key components (news, entertainment, weather, interviews, sports, advertisements, book/film reviews, vox pop, etc.), and the roles involved in creating such a show. Show a short ABC Behind the News (BTN) segment that includes a mix of news, interviews, vox pop, and creative presentation styles, for students to observe how these segments function in a real-world example.
Exploring activity:
Guided questions may include:
What segments did you see in the show?
How did the show capture your attention? What made it engaging?
What different roles (both crew and segment-specific) do you think were involved in producing this show?
Discuss the key components of a variety show and how each segment plays a specific role in the show. There is a list of suggested segments and roles below. 
Creating activity:
Hand out a description of crew roles and segments (with corresponding visuals or images) to make it easier for students to understand the responsibilities.
Segments could include:
· Hosts (intro and outro)
· Advertisement
· Weather report
· Sports
· Joke segment
· News: important things happening in the school, city and world this week
· Film/book reviews
· Vox pop, ‘did you know?’ of people in the school playground.
· Spotlight on talent: A one-on-one interview segment where a student interviews a peer to showcase their unique talents, hobbies, or achievements
· Teacher interview: Ask about their hobbies, teaching style, or what they value most about their students. Focus on general topics or a specific area they’d like to share, such as a hobby or unique skill.
Roles:
· Director – Makes sure performance is on point and camera angle is correct
· Camera operator – Records and moves camera as needed
· Stage manager – makes sure each segment is running on schedule
· Audio operator – Monitors sound levels in the recording
· Video deck operator – Switches between camera and other video inputs during filming
Divide the class into small groups. Each group will be assigned a segment and/or a crew role. Students will read and discuss the responsibilities of their assigned crew and segment roles. For example, a group assigned to ‘vox pop’ will decide on a few questions to ask people in a fun and engaging way. If assigned the camera operator role, they will also consider what shots or angles would work best for a vox pop segment.
Each group will write a basic script outline for their segment, ensuring it is engaging and fits the tone of a variety show. They will also outline how their crew role will contribute to making the segment successful (e.g. camera operator's shot ideas, editor’s timing for cuts).
Example template for each group: 
Segment title: (e.g. News)
· Description of segment: What is the segment about? What type of content will be covered?
· Script: What will the presenter or reporter say? What key points should be highlighted?
· Crew role responsibilities: How will your assigned crew role help bring this segment to life? (e.g. What shots or edits will the camera operator use? What audio elements should the sound technician manage?)
	Provide a template with clear definitions of each segment to guide students.
Encourage students to brainstorm more segments they might want to include in their variety show.
Create a profile database: 
Gather information on each student’s hobbies, extracurricular activities, or personal passions. This can serve as a resource for selecting interviewees or highlighting updates on projects, achievements, or milestones.
The database might include categories such as interests/hobbies, extracurricular activities, personal goals/projects, and fun fact or unique talent, with students providing short descriptions for each category
	Observe groups’ presentation on role task and note students’ ability to discuss and describe the segments and roles within the show.
Students’ segment based on the script outline they created. Each group will perform their role by showcasing both the segment and their assigned crew duties.
	[bookmark: _Hlk185428969]BTN: How to Make A Rookie Report

BTN: First Nations Art
[bookmark: _Hlk191121907]
Visual aids (charts, templates) of the structure of a variety show and the various segments

Template of possible crew roles


	2
	2
	Learning intention:
We are learning about the role of ethical practices in media production and how cultural awareness can be incorporated into our variety show segments.
Success criteria:
I can identify ethical issues in media, such as fairness and privacy.
I can explain how to integrate cultural sensitivity in our variety show.
I can collaborate with my group to create an ethical and culturally aware segment.
	Students are introduced to the role of ethical practices and cultural awareness in media production, and explore how to integrate cultural sensitivity, fairness and privacy into media forms.
Introductory activity:
Watch a BTN segment that addresses an ethical issue, such as responsible reporting or respecting privacy. Introduce ethics in media: accuracy, fairness and privacy.
Watch a BTN segment on cultural or social awareness (e.g. diversity or social justice).
Explain the importance of cultural awareness in media.
Exploring activity:
Groups discuss ethical challenges specific to particular roles (reporter, editor, presenter, etc.). Possible questions include:
How are privacy and sensitivity handled?
How can you ensure accuracy and fairness in your role?
What ethical considerations are involved in your tasks?
How can we incorporate our school values or cultural diversity in our variety show?
Discuss how to reflect diversity, respect and inclusivity in their segments.
Creating activity:
Students create a visual representation of ethical practices and inclusivity in media, focusing on their variety show segment. Each group focuses on one segment (e.g. news, vox pop, entertainment) and its corresponding ethical practices.
Write one ethical practice (e.g. ‘Respect privacy in interviews’) and one way to ensure inclusivity (e.g. ‘Highlight diverse voices’) for their segment. Use cut-out images, drawings, (symbolic: scale of justice, tree with roots, magnifying glass over document, open book etc.) or keywords (fairness, respect, accuracy, teamwork, clarity, privacy etc.) to represent ethical and inclusive practices.
Include a short caption or tagline explaining their choices. For example, if the segment is ‘sports’, students might include a visual of fair play, diverse athletes, and captions related to fair play. If they are reporting on a community clean-up event, students might draw classmates cleaning the schoolyard or include a newspaper clipping about the clean-up, and they might include interviews with students, teachers and staff to show teamwork and fairness.
Ethical practice: 
They make sure everyone’s voice is heard, share true details about the event, and ask permission before using photos or clippings.
Slogan: 
‘Share the Truth, Show the Impact!’
Designate a section on the collage for students to write one thing they learnt or a commitment for their future segments.
Presenting activity:
Each group shares their collage with the class, explaining the ethical practice and inclusivity measures they plan to implement, e.g. ‘We will focus on being fair by including everyone and making sure they feel important. We'll check our facts to keep our stories true and reliable. We'll show respect by being kind, protecting privacy, and asking permission before using photos or quotes. We'll also include different voices and ideas to make our stories fun, honest, and inclusive.’
Optional: Display collages around the room as a ‘Media Ethics Wall’.
In the news segment, students can explore fairness by discussing how to present balanced perspectives. For example, they can practise reporting a classroom event in a way that ensures all viewpoints are represented, promoting tolerance and understanding.
In the interview segment, students can role-play scenarios where they think about the consequences of asking certain questions. For instance, they can learn to frame questions in a kind and respectful way, considering how their words might make the interviewee feel.
	Use visuals, simplified language, and sentence starters (e.g. ‘We can ensure fairness by …’).
Provide role cards summarising tasks (reporter, editor, presenter) with examples.
Challenge advanced learners: Analyse real-world examples of unethical reporting or cultural insensitivity.
Assign leadership roles or critical-thinking tasks within groups.
Flexible grouping: Allow role rotation to cater to strengths.
Alternative task: Conduct an ethical reporting role-play activity.
Scenario one: 
You’ll report on a recent school sports day, highlighting the events and participants. Make sure to be fair by including all teams and celebrating effort, not just the winners.
Scenario two: 
You’ll cover a school multicultural dress-up day, showing the activities and traditions. Be respectful and include everyone’s culture, ask for permission before taking photos, and share accurate details.
Students can create posters or storyboards as an alternative to a collage.
	Exit tickets: Students note one ethical practice and one way to ensure inclusivity in their segment.
Evaluate reflection sheets, group plans, or drafts for ethical and inclusive practices.
Assess the relevance of the ethical practices and inclusivity ideas.
Evaluate how effectively visuals and captions convey their message.
Observe group collaboration and discussion during the activity.
	BTN: Dishonesty, Accuracy and Ethics in Media 
Role cards, reflection templates, and a crew structure diagram
Large chart paper or poster boards
Markers, coloured pencils
Magazines, newspapers (for images and headlines)
Scissors, glue
Printed role cards and example quotes for inspiration
Planning sheet 

	3
	3 
	Learning intention: 
We are planning segments for the variety show. 
Success criteria:
I can decide on different types of segments (news, comedy, etc.) and select a theme for each segment.
	Students explore specific segments of a variety show, and plan how they intend to use them in their own media output.
Introductory activity:
Show an engaging, age-appropriate clip from a variety show featuring segments such as news, entertainment, weather and interviews.
Exploring activity:
Ask questions to spark curiosity: 
What do you notice about the various parts of the show? 
Why do you think each one is included?
Use simple visuals, such as posters or slides, to introduce the structure of a variety show. Highlight the key segments (news, entertainment, weather, interviews) and explain their purpose. Briefly describe the roles involved in creating a show, using relatable examples (e.g. the ‘newsreader’ is like a storyteller).
Demonstrate how to brainstorm ideas for a segment, using a shared theme (e.g. ‘fun school activities’). Think aloud to show how to choose topics, roles and structure.
Creating activity:
In small groups, students brainstorm ideas for their variety show segment (e.g. a weather report or a fun interview). Provide a simple planning sheet with visuals to guide their brainstorming.
List 2 segments you are interested in auditioning for, in order of preference:
1. ________
2. ________
For each segment, answer the following:
Why does this segment interest you, and what value can you bring to it? (Consider your personal interests, experiences, or skills that make you a good fit for the role.)
How will you approach this segment? (Will it be humorous, educational, or a mix of both?)
Where will you fact-check your information for this segment? (e.g. teacher guidance, reliable educational sites.)
How will you ensure your approach is ethical? (What steps will you take to ensure fairness and respect?)
Create a draft script for one of your chosen segments with at least 6 lines. 
Students audition for 2 of their preferences and get allocated by the teacher based on performance, script delivery, and skill level. Groups present their initial ideas to the class in a short sharing session.
Plenary activity:
Facilitate a brief discussion based on the students’ presentations. What did you enjoy about others' ideas? How can these ideas fit together in our class variety show?
	Use pre-filled planning sheets and a buddy system for guidance.
Provide visuals for structure.
Advanced learners to develop in-depth questions for interview.
	Formative assessment: Observe participation during brainstorming and idea sharing.
Performance-based assessment: Assess delivery, creativity and clarity during auditions and group presentations.
	Rookie Reporters: ABC BTN Kids Stories 2019 
Posters/slides for structure
Planning sheets for props/costumes (optional)
Recording devices for auditions

	4 
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	Learning intention:
We are exploring how cultural, religious, and language differences in their classroom and community help people feel included and connected.
Success criteria:
I can create simple and thoughtful questions about culture, religion, and language.
I can role-play an interview to learn how different traditions and languages help people feel they belong.
I can share what I learned about how communities include everyone.
	Students explore the role of cultural, linguistic and religious differences in media through the mode of interview.
Introductory activity:
Begin by explaining that students are preparing a segment for a classroom or school variety show. The theme is ‘Belonging through culture, language, and beliefs’ and the segment will include 2 parts: 
vox pop: quick responses showcasing a variety of perspectives on traditions, languages, and religious practices
interview: a more detailed conversation exploring one person’s story.
Use examples from real-life variety shows or talk shows to illustrate the format and tone. This helps students envision the final product and understand the difference between vox pops and interviews.
Discuss examples from students' lives or communities to inspire their ideas for the show. Encourage students to think about diversity within the classroom, including cultural festivals, languages spoken at home, or shared beliefs, and how these might feature in their segment.
Exploration activity:
Open the activity by asking:
What kinds of things make people feel part of a community?
How do traditions, language, or religion help people feel connected?
Give relatable examples such as family traditions, celebrations, or languages used at home.
Creating activity:
Students role-play interviews where they ask members of various communities (either fictional or real) how their community fosters a sense of belonging. Students prepare questions that address inclusion practices, support systems, and the role of shared beliefs in creating a sense of community. 
Exploration activity:
Interview:
Pair students to practise interviews and have them alternate the roles of interviewer and interviewee. Guide students to create simple, relevant interview questions about traditions, language, and religious practices. Provide examples or templates to support their thinking.
Can you tell me about a tradition your family does every year? What makes it fun or special?
Is there a special food or activity that’s part of your family traditions? What do you like most about it?
Can you teach me a fun or interesting word from your language? What does it mean?
Do you have a favourite holiday or religious celebration? What do you love most about it?
What are some popular games, sports, or activities that kids enjoy in the country your parents or grandparents are from? Have you tried any of them?
Is there a hobby, sport or activity your family enjoys that is connected to your culture? What do you like about it?
Highlight common themes like inclusion and belonging while celebrating the diversity of answers. Focus on how cultural, linguistic, and religious practices contribute to community identity and connection.
Vox pop:
Students take turns role-playing as hosts and participants, recording or performing the vox pop live, aiming to collect quick, fun and diverse responses to a single question. Ensure students focus on variety by including responses that highlight different languages, traditions, and beliefs. Let them practise asking and answering vox pop questions to build confidence.
Creating activity:
Alternatively, have students choose an Asian country, such as China, Indonesia, Thailand, or Malaysia, and a topic showing how it connects with Australia. Focus on areas like protecting the environment, cultural exchanges, trade, or education. Highlight an action they do together, such as saving animals, planting trees, or student exchange programs. Write a 30-second script explaining what they do and why it matters.
Template:
‘Today, we’re sharing how Australia and (Country) are working together on (Topic). They are (Action), which helps (Impact).’ (Display a picture or hold a prop related to the topic.) ‘Did you know (Fun fact or question)? This is important because (Why it matters).’
Example:
‘Today, we’re sharing how Australia and Indonesia are working together on protecting the environment. They are planting trees to save forests, which helps animals like orangutans have safe homes.’ (Show a picture of orangutans or hold a potted plant.) ‘Did you know that without trees, orangutans can’t survive? This is important because saving forests helps protect our planet for everyone.’
	Emphasise storytelling: the interview should capture personal or relatable experiences that add depth to the segment.
Provide question templates and tips on active listening to help students feel prepared.
Allow students to rehearse their segments in small groups and give constructive feedback on clarity, engagement and inclusivity.
	After practising the vox pop and interview segments, guide students in reflecting on their work: 
‘What did you learn about how culture, language, and beliefs help people belong?’
‘What makes your vox pop and interview segments interesting and engaging for an audience?’
Use feedback to refine their performance before the variety show.
	Use props, visual aids, or simple role-play scenarios.
Snippets of real -life variety or talk shows.
Totally Wild 
BBC Newsround 
Gruffalo illustrator Axel Scheffler answers YOUR questions
Nazneen Ahmed Pathak: Author tells Press Packers how history inspires her stories
Meet the school with some VERY special Art 
Example interview questions or templates to support thinking

	5
	5
	Learning intention:
We are learning about   how Aboriginal and/or Torres Strait Islander filmmakers use media arts to tell meaningful stories, and reflecting on their impact.
Success criteria:
I can describe the themes and emotions of the film.
I can connect the film to their own experiences or community.
I can write a simple review using a provided structure for variety show segment. 
	Students explore how Aboriginal and/or Torres Strait Islander filmmakers use media arts to share powerful stories that reflect their culture and experiences.
Introductory activity:
Students watch a short film clip and reflect on the emotions it evokes, the key themes, and how it connects to their own lives and communities. Highlight notable Aboriginal and/or Torres Strait Islander filmmakers such as Rachel Perkins (known for Bran Nue Dae) and Ivan Sen (known for Mystery Road), exploring a graphic of their work along with a quote that reflects their approach to storytelling. 
Exploring activity:
[bookmark: _Hlk189000955]Students consider the filmmaker's unique artistic style, focusing on how they use their work to represent cultural traditions, contemporary issues, or firsthand experiences.  Explain how filmmakers may use settings, clothing, singing and dancing to convey traditional customs. Ask students to look at scenes that address contemporary issues such as equal rights, protecting natural environments, or maintaining culture in the modern world. Example questions:
How does this film show traditions of Aboriginal and/or Torres Strait Islander communities?
What modern issues are shown in the film?
Can you see how the filmmaker might be sharing a personal experience or story through the film?
Creating activity:
Students write and present a brief review for a variety TV show segment, following a structured template. Example sentence starters: 
· The film we watched is called ____, and it’s about ____.
· This movie is set in ____ and tells the story of ____.
· One thing I really enjoyed about this film was ____ because ____.
· The best part of the movie, in my opinion, was ____.
· While I liked ____,  
· My favourite scene was ____ because ____
· A line/quote I loved from the film was, __.
· Overall, I would recommend this film to ____ because ____.
They describe the film, their emotional response, the filmmaker's message, and its relevance to their community. 
Students present their reviews as if hosting a segment on the TV show, focusing on clear and engaging communication while exploring how the artist’s work contributes to storytelling and cultural representation. Example sentence starters: 
· This film made me feel ____ because ____.
·  I really liked how the story showed ____.
· I think the message of the film is ____, and it’s important to our community because ____.
	Students can focus on aspects of the filmmaker's work that align with their strengths and interests. 
Students can reflect on the artist's work through written, oral or creative methods.
	Students analyse an Aboriginal and/or Torres Strait Islander filmmaker's work and present their findings in a format suitable for a variety show, with feedback based on analysis, communication, content and creativity.
	Little J & Big Cuz episodes 
Film posters or stills to introduce filmmakers and their work
Filmmaker Rachel Perkins
Movie: Thalu 
Movie: Storm Boy 

	6
	6
	Learning intentions:
We are refining our variety show segments by rehearsing and applying constructive feedback to improve performance and technical preparation.
We are learning about the impact of media codes, conventions on technical roles.
Success criteria:
I can deliver a clear, confident, and engaging rehearsal performance.
I can actively engage in providing and receiving constructive feedback.
I understand the responsibilities of each technical role for filming.
I can apply basic codes and convention effectively to shape their segment’s meaning.
	This lesson focuses on preparing students for filming their variety show segments. 
Creating activity:
Students rehearse their scripts using a teleprompter app to practise smooth delivery, clear communication, and audience engagement. After each rehearsal, peers and teacher provide actionable feedback based on communication, knowledge gained, and entertainment.
Was the message clear and easy to follow?
Did the performance reflect understanding of the topic?
Was the presentation engaging and creative?
This feedback is designed to help performers refine tone, body language, and pacing.
Students rotate through technical roles: director, camera operator, teleprompter operator, and sound technician to familiarise themselves with responsibilities.


Role expectations:
The director’s role is to ensure performers look at the camera, speak clearly, and re-shoot sections if needed.
The camera operator tests angles and framing for smooth visuals. 
The teleprompter operator helps performers with script flow. 
The sound technician checks audio clarity (using iPad microphones or optional lavalier mics).
Introduce basic filming techniques, such as framing shots, lighting setups and sound quality. Students test the use of iPad microphones and consider lavalier mics for clearer audio. Have them use tripods for stability and identify well-lit areas for filming.
Introductory activity:
Explain how media codes and conventions shape storytelling through camera techniques, lighting, and sound. For example, lighting sets the mood (dark for suspense, bright for happiness), while camera angles change perspective (low angle for power, close-up for emotion). 
Exploring activity:
Discuss how they will apply codes in their roles (camera shots, clear sound, script) and conventions (news report structure, presenter behaviour) to shape the meaning of their segment.
Creating activity: 
By practising together, offering constructive feedback, and rotating roles, students develop teamwork and refine their segments for a polished final performance. This rehearsal sets the stage for confident and efficient filming in the next lesson.
	Timed rehearsals: Ensure all students get equal turns.
Beginners: Focus on script clarity and delivery with added support.
Advanced students: Take on leadership roles or refine stage presence.
Confidence building: Film without an audience to reduce pressure.
Use natural light or classroom lights if professional lighting isn’t available.

	Assess whether students deliver their segment in a clear and engaging manner while applying codes and conventions effectively.
	Scripts uploaded to a teleprompter app (e.g. Teleprompter Pro, PromptSmart)
Cameras or iPads with tripods
External microphones (e.g. Rode VideoMic or lavalier mics)
BTN: How To Make News: Filming, Framing & The Rule of the Thirds
ACMI: Editing 

	7
	7
	Learning intention: 
We are collaborating to film polished variety show segments with technical accuracy.
Success criteria:
I can record segments with clear audio, good framing, and smooth delivery.
I can collaborate effectively in rotating technical roles.
	Students film their variety show segments while rotating through technical crew roles, including camera operator, director, sound technician, and teleprompter operator. 
Creating activity:
Each performer delivers their polished segment in front of the camera, with the crew collaborating to ensure high-quality results. The camera operator will manage steady and well-framed shots using tripods, while the sound technician monitors audio clarity, using external microphones if available. Directors guide the overall process, ensuring framing, lighting, and smooth voice projection. Teleprompter operators will assist performers with script delivery if needed. 
Re-takes are conducted when necessary to achieve optimal results. After filming, groups briefly review the footage to identify strengths and areas for improvement, such as framing adjustments or voice clarity. The editing process will begin in the next session. 
Teacher notes:
ensure student familiarity with filming equipment through practice or demonstration sessions
provide clear explanations and visual guides for each crew role to support understanding
use intuitive equipment (iPad or class camera) and focus on basic features suitable for Grade 4 students
create a structured schedule for role rotation to give all students equal opportunities
pair advanced students with beginners for peer mentoring during technical tasks
facilitate a class discussion to reflect on the experience and identify areas for improvement
maintain a log of completed segments for tracking progress.
	Ensure familiarity with filming equipment through practice or demonstration sessions.
Provide clear explanations and visual guides for each crew role to support understanding.
	Peer and teacher feedback on:
Performance clarity and confidence
Technical quality (framing, lighting, sound).
Collaboration in technical roles.
	Cameras or iPads with tripods
External microphones (e.g. Rode VideoMic or lavalier mics)
Optional teleprompters for script assistance
Portable LED lights for improved lighting quality
Power banks or chargers to ensure devices remain powered during the session
Visual aids or role guides for technical crew responsibilities 

	8
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	Learning intention: 
We are editing our filmed variety show segments by incorporating visuals, B-roll and transitions to create a polished final product.
Success criteria: 
I can edit footage to create a clear, smooth sequence with appropriate transitions.
I can use visuals and b-roll creatively to enhance the segment.
My final product is well-organised and demonstrates collaboration and technical skills.
	Students work in small teams or pairs to edit their footage, focusing on creating a cohesive narrative and enhancing their segments with creative input. 
Exploring activity:
Begin by analysing a completed segment to highlight how visuals, colours and backgrounds shape the story's mood and impact. 
Creating activity:
Encourage experimentation with visual elements and note their effects on the final product. 
Students can use resources such as shared folders, free stock photo sites (e.g. Pixabay, Unsplash), or original photos, ensuring ethical permissions. Final adjustments will emphasise storytelling quality and creativity, with teacher guidance provided as needed.
Creativity can be linked to originality, which comes from unique ideas and creative twists. Good B-roll should be clear, relevant, and include something extra, like showing close-ups of objects, reactions, or different angles to make the segment more engaging.
Students will prepare for the presentation of their show, editing their media products to achieve their desired outcome.
Plenary activity:
Students will provide feedback for each other’s work in pairs, using the Student Creativity Peer Assessment Rubric to assess their fulfilment of the key criteria.
Students will reflect on what worked well in the filming process, and how it can be improved.
	Offer editing support by pairing students with peers more proficient in editing process.
Allow students to select their own B-roll and visuals to enhance creativity.
	Evaluate the quality of transitions, smoothness, and footage arrangement.
Assess use of visuals and B-roll to enhance the segment.
Observe teamwork and communication during editing.
Verbal or written feedback from peers on variety show.
B-roll creativity is assessed by how engaging it makes the segment and how well it helps tell the story.
	Editing software such as iMovie or CapCut
Teacher Assessment Criteria (refer to teacher notes)
Student Creativity Peer Assessment Rubric


Unit reflection
	[bookmark: _Hlk185260700]Reflection questions:
How does the teaching and learning unit provide evidence of student learning and progress?
The ‘Creating a kids’ variety TV show’ unit provides evidence of student learning and progress through formative and summative assessments, with those used to monitor and progress students learning noted. 
The unit includes video links tailored to specific lessons, which can also be used a guide to explore similar media. The assessment document provides a teacher observation checklist, a student feedback form, self-reflection templates, and guided prompts, allowing for the adaption of assessments based on lesson goals and student needs.
The unit caters to different abilities, but ongoing formative assessment helps identify the specific support students need. For example, in scriptwriting students can be paired based on shared interests, while writing tasks can be adjusted to match their individual abilities – ensuring both engagement and appropriate challenge while working towards personal growth goals. Involving students in setting expectations and modifying rubrics will help them take ownership of their learning.
The time required will depend on formative assessments. To refine their performance, students may need additional time for script development and rehearsals, with opportunities to practise and film themselves at home for feedback and improvement.
Does the teaching and learning unit:
specify the achievement standard sentences addressed in the unit
specify the content descriptions addressed in the unit
include the resources and learning activities used to develop knowledge and skills
provide for a range of student abilities
specify the assessments used to monitor and progress student learning
provide the approximate time required for the unit?
The teaching and learning unit specifies the achievement standard sentences and linked content descriptions that are addressed. A considered range of resources and stimuli is used, in combination with engaging learning activities to develop the knowledge and skills of learners. Throughout the unit, suggestions and considerations for students across a range of abilities have been made. The duration and number of lessons is clear within the unit. 
As each cohort of learners is different and has a differing range of needs, reflection on the relevance and use of listed resources as well as duration/number of lessons would be important considerations when considering potential improvements. 
The potential for moderation within this unit may be an opportunity to influence subsequent teaching and learning. Additionally, formative assessment and feedback will also contribute to future teaching and learning.
Considering your responses to the questions above and other relevant reflections, how can the teaching and learning unit be improved? 
The unit can be improved by ensuring activities cater to diverse learning styles and abilities through varied tasks like scriptwriting, role-playing, and flexible assessments. Enhancing the assessment section with more resources and opportunities for media technology use earlier in the unit would also be beneficial.
How will the evidence of student learning from this teaching and learning unit influence subsequent teaching and learning units? 
Teachers can reflect on which segments in the kids’ variety tv show were most enjoyed by the audience. They could also consider themes they would like to explore further. Teachers can consider topics explored in class and find ways for students to present their learning and understanding through film creation. It is also an opportunity to determine the strengths of students and how these can be included in the next unit. For example, students who enjoy and have experience using the camera in class could be provided with extension activities to enhance their skills. Students will also build confidence and have more input into how they can adjust topics in the next learning unit with teacher support.
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